High-Quality G
Instructional Materials  savvas

OFFICE OF STANDARDS and LEARNING R 2 OKLAHOMA
? “4 Education
[N

v




INSTRUCTOR’S REVIEW COPY — NOT FOR SALE
ANNOTATED INSTRUCTOR’S EDITION
A R .,

% Includes all Answers

LIAL HORNSBY M SCHNEIDER DANIELS

TRIGO

\ S

This work is protected by
U.S. copyright laws and
is for instructors’ use only.

Sample not to be sold

twelfth edition
twelfth edition




6-12 Mathematics Instructional Material Evaluation Rubric: Trigonometry

Oklahoma Mathematics SAVVAS Trigonometry [l

Instructional Materials Evaluation Rubric ]

Instructional materials selection is an important district decision, and conducting a thorough review of instructional materials at the local
level is essential in ensuring the adoption of high-quality instructional materials that meet the needs of students within a district. This
evaluation rubric is designed to offer an evaluation structure that districts can utilize to determine how well instructional materials align
to the Oklahoma Academic Standards (OAS) and other criteria for high-quality instructional materials. The evaluation rubric includes
key considerations for high-quality instructional materials and outlines three Gateways for consideration when evaluating materials.
Within each Gateway, Criterion and related Indicators are provided along with Guiding Questions. Additionally, Priority Indicators
are indicated with an asterisk (*) as they have been deemed most essential to a quality program. Each Indicator is evaluated as Not
Representing Quality, Approaching Quality, or Exemplifies Quality using a 0-1-2 or 0-2-4 scale score.

All scores should be based on evidence observed from the instructional materials themselves, rather than what might be inferred. The
evaluation rubric is designed to allow reviewers to determine a threshold for quality for each gateway. If instructional materials meet the
thresholds for Exemplifies Quality or Approaching Quality expectations for a Gateway, reviewers are prompted to move forward with
reviewing the next Gateway (—). If instructional materials do not meet the thresholds for Exemplifies Quality or Approaching Quality

expectations for a Gateway, reviewers are prompted not to move forward with reviewing the next Gateway (Xl).

Gateway 1 Exemplifies Quality ﬁ

—

Gateway 2
Alignment with
QRO InEW  Approaching Quality —} Building Approaching Quality —}
Academic Student
Standards and _ Knowledge _
Coherence gﬁgﬁfpresem'”g gﬂgﬁipfesentmg

Titles of Material(s) Trigonometry Grade(s) Evaluated High School 9th, 10th, 11th, 12th

REVIETE Statistics Math Content Review Team

Publisher Savvas Learning Company, LLC

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 2
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Review Summary

YNNIl = a iR iida 1.1 Alignment with the Oklahoma Academic o .
tthkIahoma Standards 12 / 14 | Exemplifies Quality

Academic 1.2 Learning Progressions and Coherence 7 /10 |Approaching Quality
Standards and
Coherence Gateway 1 Sub-Total| 19 /24| Approaching Quality

2.1 Student Opportunities to Engage in
Mathematical Actions and Processes 4 /14 | Not Represent Quality

Building 2.2 The Actions and Processes of the Oklahoma y
Student Academic Standards / 12 | Approaching Quality

Knowledge

2.3 Assessment 7 /14| Not Represent Quality

Gateway 2 Sub-Total 18 /40 [Not Representing

3.1 Differentiation, Scaffolding, and Supports for All
Teacher and  IEEES NA/ 10 | Did not proceed

Student 3.2 Teacher Planning and Learning for Success with NA .
<1l clilel | the Oklahoma Academic Standards /10 | Did not proceed

Usability

Gateway 3 Sub-Total NA/ 20 | Did not proceed

Total Score Final Rating

G2: 37/84 Not Represent Quality

Overall Rating
Exemplifies Quality: All Gateways are Exemplifies Quality

Approaching Quality: All Gateways are Approaching Quality or Better
Not Representing Quality: Any Gateway is Not Representing Quality

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 3
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Gateway 1: Alignment to the Oklahoma Academic Standards and Coherence

The instructional materials are coherent and consistent with the Oklahoma Academic Standards that specify what all students
should know and be able to do as learners of mathematics at the end of each grade level.

To determine the Gateway rating, educators use evidence gathered from the instructional materials to score indicators related to
each criterion.

Gateway 1 Overview

Criterion Indicators Available Points

Criterion 1.1: Alignment to the Oklahoma Academic Standards la. - 1f 14
The instructional materials align with the Oklahoma Academic Standards for Mathematics. ' '

Criterion 1.2: Learning Progressions and Coherence

The instructional materials support the learning progressions emphasized in the 1g. - 1] 10
Oklahoma Academic Standards for Mathematics so that the curriculum is coherent both S

within grades and across grade bands.

24

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 4
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Criterion 1.1
Alignment to the Oklahoma
Academic Standards

LEARNING COMPANY

SAVVAS Trigonometry Ed

The instructional materials align with the Oklahoma

Academic Standards for Mathematics.

Indicators Guiding Questions Score Comments

la. The materials provide students with The materials support
opportunities to develop a deep understanding of work with numbers and
numbers, ways of representing numbers, connecting numbers to
relationships among numbers, relationships various representations.
among number systems, and meanings of e Do the materials prompt students to As one example,
operations and how they relate to one another, as : b

: : relate and connect numbers? connections between
represented in the Oklahoma Academic Standards - .

. : radians and degrees with
for Mathematics Numbers & Operations strand. : 0 1 2

e Do the materials allow students to real-world references were

In math courses that do not have an applicable interact with numbers in various 2 outof2 |used.

Numbers & Operations strand to reference,

instructional materials provide students with the
opportunity to apply their deep understanding of
numbers to the other strands represented in the
Oklahoma Academic Standards for Mathematics.

representations?

Other Examples:

a. In Chapter R, Lesson 4,
the book expands rational
numbers to complex
fractions.

b. In Chapter R, Lesson 5,
roots are added to the
complex fractions.

c. In Chapter 3, real
numbers and degrees are
expanded to include
radians.

d. In Chapter 8, real
numbers are expanded to
include imaginary numbers
and the polar form of
imaginary numbers.

Oklahoma State Department of Education

Key: * = Priority Indicator. Most essential to a quality program. 5
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Criterion 1.1

Alignment to the Oklahoma
Academic Standards
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The instructional materials align with the Oklahoma

Academic Standards for Mathematics.

Indicators Guiding Questions Score Comments
1b. The instructional materials provide students Igﬁnr:;ti(e)rr:z'zsmgﬁ:‘r']?sebra'c
\rl\gltgtigrrjlzogr?g Iftlljisc':iooﬁggferS:grs]gnr:a;;%rgi’alyze e Do the materials embed tasks that progress through the content.
mathema{tical situations’ and structures using require students to use pattern-based There are multiple visual
algebraic symbols; use mathematical models to thinking to un_derstqnd and represent representations through the text
represent underst’and and predict quantitative mathematics in various contexts? to model the aigebra.
relationships; and analyze change in various e Do the materials include tables Example:
contexts, as represented in the Oklahoma ictures. araphs. open sentenc’es a. Chapter R is a review of
Academic Standards for Mathematics Algebra & 2 uatior’lsgorriJne’ uaplities rules ar;d 0 1 2 Pre-Algebra, Algebra I, and
Algebraic Reasoning and/or Functions strands. fuqnctions to modqel math’ematic’s in Algebra Il concepts from the
. texts? 2 tof 2 Algebraic Reasonin_g & Algebra
In math courses that do not have an applicable various contexts: £ OUtOl < |strand and/or Functions strand.
Algebra & Algebraic Reasoning or Functions L . b. Chapter 6 expands the
strand to reference, instructional materials provide | * Do the materials include opportunities concept of inverses to
. ’ : for students to form and verify trigonometric functions.
students with the opportunity to use, apply, and - . 9 .
extend these concepts to the other strands generalizations based on observations c. Chapter 6 expands solving
. . of patterns and relationships? equations to trigonometric
represented in the Oklahoma Academic Standards functions and inverse
for Mathematics. trigonometric functions using
graphing, factoring, and U
substitution.
d. Chapter 4 expands graphing
trigonometric functions to
include transformations.
Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 6
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Criterion 1.1

Alignment to the Oklahoma
Academic Standards

SAVVAS T,

LEARNING COMPANY

gonometry ki

The instructional materials align with the Oklahoma
Academic Standards for Mathematics.

Indicators Guiding Questions Score Comments

1c. Theinstructional materials provide students The materials use

with opportunities to develop arguments based on geometric relationships
geometric relationships; describe spatial and spatial reasoning to
relationships using coordinate geometry and other support students learning
representational systems; apply transformations of trigonometry. There are
an_d_ symmetry to analyze_ mathema_tlcal situations; tasks that prompt recall of
utilize V|_suaI|zat|(_)n, spatial reasonlng,.and 2-dimensional objects
geometric modeling to solve problems; understand oy .

the units, systems, and processes of W'th'_n th_e unit C|r_cle and
measurement; and apply appropriate techniques, | ¢ Do the materials include tasks that applications of triangles.
tools, and formulas to determine measurements, prompt students to recall, generate,

as represented in the Oklahoma Academic model, and justify geometric concepts? Additionally:

Standards for Mathematics Geometry and a. The book has all the
Measurement strand; the Reasoning & Logic, Do the materials include tasks with a 0 1 2 standards from the
Two-Dimensional Shapes, Three-Dimensional variety of two- and three-dimensional Trigonometry strand in the
Shapes, Circles, and Right Triangle Trigonometry objects to promote visualization, spatial 2  outof2 |Oklahoma Academic
strands within the Oklahoma Academic Standards reasoning, and geometric modeling? - Standards for Precalculus
for Geometry; or the Conic Sections and . ’
Trigonometry strands within the Oklahoma b. The boo_k revIews some
Academic Standards for Precalculus. of the terminology from

geometry and expands the

In math courses that do not have an applicable circle concepts from
Geometry & Measurement strand or set of strands geometry.

to reference, instructional materials provide c. We did not find material
students with the opportunity to use, apply, and for the conic sections in
extend these concepts to the other strands the Oklahoma Academic
represented in the Oklahoma Academic Standards Standards for Precalculus.
for Mathematics.
Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 7
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Xlriltinn?gnft%) the Oklahoma Academic The instructional materials align with the Oklahoma Academic
Ste?n TG Standards for Mathematics.
Indicators Guiding Questions Score Comments
The materials do not provide
1d. The instructional materials provide students opportunities to use, apply or
with opportunities to formulate questions that can extend data and probability
be addressed with data; to collect, organize, and concepts. There is some
display relevant data; to select and use appropriate modeling of mathematics
statistical methods to analyze data, develop and throut@}h P'Cthgs- exﬁfessgorls,
evaluate inferences and predictions based on data; o : equations, and grapnics, bu
and to understand and agply basic concepts of * Do the materials include a variety of they are not directly related to
robability. as reoresented in the Oklahoma student interests and prompt student data collection or analysis. Most
Kcademicy’Standa?rds for Mathematics Data and investigation to collect, organize, and of the word problems require the
. L . i ? students to use pictures,
Probability strand or the Statistical Questions, display data’ sketches graphs and equations
Data Collection, Data Analysis, Interpretation of : 0 1 2 |ioanalyze and solve th
’ . L ¢ Do the materials model the use of 0 analyze and solve the
e e oo | " concreteorabstac ropresentatons | 3 o [SRon Trere oo
Y. (e.g., pictures, symbols, expressions, — opportuntties for students to
_ equations, graphics) of data and collect and organize data. Most
In math courses that do not have an applicable mathemat’ical relationshins? of the data was given to
Data & Probability strand or set of strands to ps: students already in a table
reference, instructional materials provide students format.
with the opportunity to use, apply, and extend
these concepts to the other strands represented in
the Oklahoma Academic Standards for
Mathematics.
e Are all Oklahoma Academic Standards The content within the materials
for the course supported by the content supports the depth of leaming
' needed for trigonometry.
of the materials? However, PC.T.1.1 is implied
*1le. The materials address the full intent of the but no méntidn .of' "standgrd '
grade-level objectives and are aligned with the e Are all Oklahoma Academic Standards 0 2 4 position" is made. PC.T.1.5 is
Oklahoma Academic Standards for Mathematics. for the course addressed with the not found. Overall, most
appropriate depth to support studentsin |4 outof4 |standards are addressed, but
learning the skills and information some are only included
contained in the standards? superficially.
Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 8
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Criterion 1.1 The instructional materials align with the Oklahoma

Academic Standards for Mathematics.

Alignment to the Oklahoma
Academic Standards

Indicators Guiding Questions Score Comments
Most of the word problems had a topic
1f. The instructional materials connect the content L that was covered by the word problem. It
of the Oklahoma Academic Standards for Do the materials include tasks that would meet the indicator better if it also
; SRR connect relevant learning experiences, as included a career or field of study that
Mathematics to relevant application in real-world . O 1 2 |[the problem came from.
. . ; i called for by the Oklahoma Academic
experiences including but not limited to college I - .
Standards? 1 out of 2 |**1f additional information is found in the

majors, postsecondary programs, and careers. gateway 1 comments area.

Rating Levels Sub-Total Rating
Criterion 1.1 Summary Exemplifies Quality: 12 - 14 5 _
Approaching Quality: 8 - 11 12 / 14 |Exemplifies Quality

Not Representing Quality: 0- 7

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 9
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Criterion 1.2

Learning Progressions and Coherence

SAVVAS tigonometry

LEARNING COMPANY

The instructional materials support the learning progressions
emphasized in the Oklahoma Academic Standards for Mathematics so
that the curriculum is coherent both within grades and across grade

bands.

Indicators Guiding Questions Score Comments
_ ' ' ' The textbook content is
1g. The amount of content designated for one Do the instructional _mat_erlals allow for :
grade level is viable for one school year and reasonable completion in one 0 1 2 appropriate for the length of
fosters coherence from one grade level to the next. Eﬁ?&?g'geyﬁg%aggecgzgf% ?r?gtﬁg)tqo - ;[/l\jeetscr?gtr?sﬂr’?\dpacmg guide
’ 2 outo .
1h. The materials are consistent with the ;g‘i;?i:lrfefgt‘éir?r'igéi%ﬁg:r?:[:eo:]t‘:ipts
progressions in the Oklahoma Academic to geometry concepts. Some of the
Standards for Mathematics. e Are the materials consistent with standards using geometric concepts
e Materials relate grade-level concepts explicitly the progression in the standards? are used to introduce trigonometric
to prior knowledge from earlier grades. 0 1 2 components. In the graphing section,
e Materials develop according to the e Is grade-level content connected to referg”%e to Pre'a('jgebra and A'glebra :
de-by-grade progression in the Standards specific standards from earlier 2 outof2 standaras are used to create taples,
grade-by-g prog \ . : P < plot points, and graph trigonometry
If past or subsequent grades' content is grades? functions. Also, references to Algebra
included, it is clearly identified and related to Il standards are made when shifting
grade-level work. trigonometry functions.
e Do materials concentrate on the Thet.OAS. St cf)n Cotr;]ic
mathematics of the grade/course as SEclions Is missing from the.

_ _ _ _ _ Etranaes fin (he O e e textbook. There are not activities to
*1i. The instructional materials provide all students Academic Standards? support student engagement or
with comprehensive and extensive opportunities to ' 0 2 4 |[interaction. The available materials
engage with grade-level activities. . 2 are low level and do not span the

e Do the materials support student outof 4 |[full depth of knowledge needed to
engagement with appropriate fully address the standards.
grade-level activities?

1i The materials foster coherence across a sinale Are there problems and activities that No evidence found. The skills
Jr-ade throuah connections amona the Oklaho%a serve to connect two or more 0 1 2 were not integrated. Instruction is
g\cademic S?andards for Mathema?ics standards in a strand or two or more procedural rather than connecting
' strands in a grade? 1 outof2 |more than one standard.

Oklahoma State Department of Education

Key: * = Priority Indicator. Most essential to a quality program. 10
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The instructional materials support the learning progressions

Erlten‘on I%)'Z _ ] emphasized in the Oklahoma Academic Standards for
Ci?]rgrlgr?cerogressmns an Mathematics so that the curriculum is coherent both within
grades and across grade bands.
Indicators Guiding Questions Score Comments
Rating Levels Sub-Total
Criterion 1.2 Summary Exemplifies Quality: 8 - 10
Approaching Quality: 7 -9 7 110 | Approaching Quality

Not Representing Quality: O - 6

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 11
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Gateway 1
Points Available

Gateway 1
Points Achieved

Rating Levels

Gateway 1 Rating

Exemplifies Quality: 20 - 24

24 Approaching Quality: 13 - 19 19 Approaching Quality
Not Representing Quality: 0 - 12

Gateway 1 Comments

This product received a Gateway 1 rating of "approaching quality.” The content review team believes the Gateway 1 rating to reflect
accurately because the Savvas Trigonometry book addressed basic trigopnometry problems, but it is lacking in high level depth of
knowledge. Questions are targeted to one skill and lacked activities bridging multiple skills.

**1f. There are some connections to real world experiences within the lessons. One example found is for section 2.4 when discussing
significant digits and how the answers are interpreted for real-world situations. Most examples provide in-depth procedural instructions.

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 12
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Gateway 2: Building Student Knowledge and Access

Gateway 2 examines the way materials provide opportunities for students to engage with, discuss, problem-solve, and
deeply understand mathematics.

To determine the Gateway rating, educators use evidence gathered from the instructional materials to score indicators related to
each criterion.
A Materials must receive a score of Exemplifies Quality or Approaching Quality in Gateway 1 in order to be reviewed in
Gateway 2.

Gateway 2 Overview

Criterion Indicators Available Points

Criterion 2.1: Student Opportunities to Engage in the Mathematical Actions and
Processes (MAPS) 2a. - 29 14
The instructional materials provide opportunities for students to regularly use the MAPs to ' '

gain a deep understanding of the content.

Criterion 2.2: The Actions and Processes of the Oklahoma Academic Standards for
Mathematics 12

2h. - 2.
The materials provide explicit opportunities for students to demonstrate independent
progress to develop proficiency in the Oklahoma Academic Standards.

Criterion 2.3 Assessment
The materials provide tools, guidance, and support for teachers to collect, interpret, and 2m. - 2r. 14
act on data about student progress towards the Oklahoma Academic Standards.

40

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 13
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Criterion 2.1
Student Opportunities to

Engage in the Mathematical
Actions and Processes (MAPSs)

LEARNING COMPANY
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The instructional materials provide opportunities for students to regularly
use the MAPs to gain a deep understanding of the content.

academic standards and objectives.

choices of procedures when solving
problems and to strengthen their
understanding and skill through practice?

Indicators Guiding Questions Score Comments
e Are tasks and lessons in a sequence The tasks focused more on
2a. Attention to Developing a Deep and mathemaical concept andlor common the overarching conceps.
Flexible Conceptual Understanding: The context that links thepmathematics and Th bl 9 PS.
materials support the intentional development | -~ € problems were very
of students’ conceptual understanding of key : 0 1 2 |[straight-forward and routine.
mathematical concepts, especially where Do the materials regularly include 1 outof? Problems deS|gned to help
called for in specific academic standards and . students explain concepts,
objectives. opportunities fpr gtudents to _apply and make connections. and
use mathematics in non-routine problems '
in the learning sequence? explore further would have
been preferred.
Do the materials provide students with The book provides a multitude of
opportunities to apply math and problem problems for student practice and
. . solving procedures to a variety of problem solving procedures, but
2b. Attention to Developing Accurate and problems and contexts accurately does not provide the opportunities
Appropriate Procedural Fluency: The Hiciently. and flexibly? ' to justify their choices or their work.
materials provide intentional opportunities for € Y, y: 0 1 2 _
students to develop procedural skills fluently, | /o w00 consistently provide ::::E:J;szgnag?o?e(z[lcrl;leﬁuaerﬁcy
especially where called for in specific students with opportunities to justify their 2 outof2 |rather than conceptual

understanding that could be
developed by justifying choices or
explaining work.

Oklahoma State Department of Education

Key: * = Priority Indicator. Most essential to a quality program. 14
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Criterion 2.1
Student Opportunities to Engage in the  The jnstructional materials provide opportunities for students to regularly

I(\ﬁ/la’;rll)er)natical Actions and Processes e the MAPSs to gain a deep understanding of the content.
s

Indicators Guiding Questions Score Comments
2c. Attention to Developing Mathematical e Do students have opportunities to Unable to find evidence.of
Réasonin : Materials rr)orr? t students to construct viable arguments and analyze students asked to explain,
explore arglld communigate :variety of the arguments of others (e.g. analyzing describe or justify their
, > . ;

reasoning stra_tegies to think thr_o_ugh student work, conversation stems)~ L?]ars)?gézg'u-rr;X;klﬁéoacrl:g%%es
problems and include opportunities for e Are students presented with tasks that 0 1 2 h tudent |
students to construct viable arguments and enable them to reason with 0 ot of 2 not have students analyze

analyze the arguments of others concerning other student work.
key grade-level mathematics details in the

content standards.

mathematics, discuss, and debate
appropriate processes and solutions
(e.g. collaborative activities, math talks)?

The text attends to the language of
mathematics, but has little opportunity

2d. Attention to Developing the Ability to

Com m_unicate Mathematically:' Mater'ials e Do materials attend to '_[he specialized for students to communicate
explicitly attend to students discussing, language of mathematics? mathematically. In the contextual
writing, reading, interpreting, and translating questions, students are sometimes
ideas and concepts mathematically, e Do the materials provide opportunities 0 1 2 |requiredtoread through a

mathematical description of a situation

increasing their use of mathematical language for students to communicate , :

. . . . . in order to answer the question. Most
and terms and analysis of mathematical mathematically using multiple methods ___outof2 | the mathematical vocabulary used is
definitions as they progress through each (e.g., presentation, model)? found in earlier courses, so there is
grade level or course. limited expansion of vocabulary.

e Do the materials include strategies for The textbooks offered
students to discuss and reflect on their multiple ways to solve the
2e. Attention to Developing Strategies for own problem-solving strategies for problems. However, points
Problem Solving: Materials include multiple mathematics? were deducted because
entl’y pOintS and Strategies for students to 0 1 2 there were not Opportunities
select from to pursue solutions to various e Do the materials provide strategies for 0 for students to develop or
mathematical tasks. students to compare a problem solving 7 __outof2 .
. : show multiple ways of
strategy to alternative problem-solving Vi bl
strategies? solving problems.

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 15
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Student Opportunities to

Engage in the Mathematical
Actions and Processes (MAPS)
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The instructional materials provide opportunities for students to regularly
use the MAPs to gain a deep understanding of the content.

Indicators Guiding Questions Score Comments
e Do the materials provide opportunities Students were not provided
for students to collaborate with one with opportunities to
2f. Attention to Developing a Productive aﬂgtsr,:gr’lsrigegé’vz?: a;b;ll;slern;)gpg _derrjf(_)ns'Frate tr:jelr own
Mathematical Disposition: Materials include glternative Wavs of Ir<)nowin 5 justitication an reasoning.
opportunities for students to make use of y 9 0 1 2 Most of the questions were
patterns and mathematical structures and o Do the materials encourage a student depth of knowledge (DOK) 1,
develop the ability to persevere and become . 9 0 which do not help develop
resilient, effective problem solvers mindset that problem solving extends = outof?2 erseverance or resilience
' P ’ beyond procedural or algorithmic P i
activities with a goal that is limited to the skills.
identification of a correct answer?

e Do the materials prompt students to Students are not asked to
2g. Attention to Developing the Ability to g]ua,:légrﬁeg?g';tloulgt?g#;ﬁgs;(bl;in with m_?rl](e predlc_:tlons or e>t(_pla|n
Make Conjectures, Model, and Generalize: reasoning? a P YV' reas_onlng. Questions
Materials include opportunities to make 9 involve smglg grocedulrlal
predictions, draw conclusions, and make . 0 1 2 concepts and do not g ow
sense of problems through the use of * ([:)gntr?:cg:)ar:grtlaaeltsvvae”eor\lNidSé:(ie?é?irtmz make students to develop higher
modeling and other problem-solving ' O__ outof2 [order skills.

strategies.

Criterion 2.1 Summary

processes, and extend their known
strategies to apply to larger numbers and
problems?

Rating Levels

Exemplifies Quality: 12 - 14
Approaching Quality: 8- 11
Not Representing Quality: 0-7

Sub-Total

4 114 Not Represent Quality

Oklahoma State Department of Education

Key: * = Priority Indicator. Most essential to a quality program. 16
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The materials provide explicit opportunities for students to demonstrate
independent progress to develop proficiency in the Oklahoma
Academic Standards.

Criterion 2.2
The Actions and Processes of the

Oklahoma Academic Standards for
Mathematics

Indicators Guiding Questions Score Comments

*2h. Materials include explicit student learnin 2O U MEHETTES [grovl (g Gosls dir The materialg include

sals that solicit observgble —vidence of 9 | opportunities for the teacher and students to lesson objectives but lacks
gtudent learning within broaressions that identify what they are learning and how their 0 2 4 [connections to prior or

Uide instructiognal decigior?s daily learning connects to a longer learning future learning
9 ’ prOgrESSion? 2_ outof 4 progressions_

: : PR The materials provide a single
2i. Materials regularly embed activities that Do the materials support the development entry point through the activities

engage students in solving and discussing

. . of procedures or algorithms as a result of [ [
tasks that promote mathematical reasoning P . gor . 0 1 2 [introduced inthe lesson. There
and problem-solvina which allow multiple problem solving experiences, allowing for are not a lot of problems
. prob s and g d solufion strat P multiple and individualized approaches? 1 tof o |@llowing students to solve in
entry points and varied solution strategies. out 0 multiple pathways (encouraged
or shown). Activities for multiple
strategies are not regularly
embedded.
2j. Materials frequently engage students in There are multiple places where the
. . . . relationship between a table, graph,
making connections among math Do the materials include problems that can and equation were demonstrated.
representations to use as tools for be approached from a variety of methods 0 1 2 The activities are straightforward
problem-solving and to deepen their and emphasize connections between (limited depth of knowledge) and
understanding of math concepts and representations and context? 1 outof 2 |Provide few pathways to find
procedures. e different connections. The

relationships of the equation and the
multiple representations were not
emphasized. There are not
connections between concepts and
contextual models.

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 17
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The Actions and Processes of

the Oklahoma Academic
Standards for Mathematics
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The materials provide explicit opportunities for students to
demonstrate independent progress to develop proficiency in

the Oklahoma Academic Standards.

Indicators Guiding Questions Score Comments
¢ Do the materials include scaffolds for Questions did not allow for

the teacher to model effective the creation of arguments

mathematical dialogue? (modeling mathematical
2k. Materials include support for teachers to e Do the materials include resources or d!alogut_a). ThF_" verbal
facilitate discourse among students which stratedies to build students’ discussion points are
builds a shared understanding of mathegmatical vocabulary (e.g., stories 0 1 2 missing. The teaching tips
mathematical ideas through students’ . y{€.g. ' are a helpful resource.

. : pictures, classroom charts).

analysis and comparison of approaches and 1  outof2
arguments. e Do the materials include rich -

mathematical tasks that allow students

to construct viable arguments and

critique the reasoning of others?
2l. The materials use student-relevant Do the materials use questions that refer to Most Of_ the problems were
guestions to assess and advance reasoning a variety of student interests and connect 1 2 very science focused and
and sense-making about important math ideas | mathematical concepts to real-world issues, routine. The
and relationships. problems, and contexts? 2  outof2 |Sstudent-relevant questions

o offered a wide variety of
problem contexts.
Rating Levels Sub-Total Rating
Criterion 2.2 Summary Exemplifies Quality: 10 - 12
Approaching Quality: 7 - 9 7 /12 Approaching Quality
Not Representing Quality: 0- 6
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Assessment
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gonometry

The materials provide tools, guidance, and support for teachers
to collect, interpret, and act on data about student progress
towards the Oklahoma Academic Standards.

Indicators

Guiding Questions

Score

Comments

2m. The materials provide strategies for
gathering information on students’ prior
knowledge within and across grade levels to
guide instruction and differentiation.

Do the materials include strategies,
prompts, formative assessment probes, or
other guidance that support teachers in
gathering information on students’ prior
knowledge, both within and across grade
levels, in order to guide grade-level
instruction and differentiation?

0 1 2

1_outof2

The materials did not
provide guidance for the
teacher on how to use or
differentiate "mymathlab”
for the needs of the class.
Materials did include
formative assessments
(ready to go PowerPoints
and pre-made tests), but
additional resources would
be valuable.

2n. The materials provide opportunities for
ongoing, relevant practice and review for
students in learning concepts and skills and
receiving feedback.

e Do the materials include tasks that ask
students to produce models, practice
fluency, create arguments, justify their
answers, attend to mathematical
practices, and make relevant
connections?

e Do the materials include tasks that offer
revision opportunities for students from
self-reflection and/or feedback from
peers and/or a teacher on the task?

1 out of 2

The guiding questions do not
have students actually
performing the task described.
The feedback offered was quite
generic. Exploratory exercises "
coming soon" could not be
evaluated. The e-book offered
practice, but it was generic. The
video links (working through
examples) were a nice feature.
Homework help is offered, but
not much beyond procedural
informaiton is included.

Oklahoma State Department of Education
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The materials provide tools, guidance, and support for teachers to collect,

Criterion 2.3 Assessment

interpret, and act on data about student progress towards the Oklahoma
Academic Standards.

Indicators Guiding Questions Score Comments
Do the materials provide a variety of A test bank is available. A
assessments including ongoing, teacher would have to
formative, interim/benchmark, and supplement the curriculum
_ _ summative? with additional material
asse_ssments including ongoing _formatlve, Do_ materials denote what standard is offered a variety of
interim/benchmark, and summative, that being assessed by each item? 0O 2 4 : ]
. . rigorous exercises. The
clearly denote which academic standards are
the focus. Are students able to demonstrate their 2  outof4 standards assgssed BElrE
understanding of mathematics through a not designated in the
variety of performance assessments assessments.
(e.g., posters, projects, videos, skits,
conversations)?
Do materials provide opportunities for Scaffolded questions were
students to monitor their own progress not included. The student
(e.g., end-of-section reflection questions, self-check and the e-book
2p. The materials encourage students to cheqlfs-for-?nder’)s,tandmg, progress "you try it", provided the
monitor their own progress and set academic monitoring form) 0 1 2 |opportunity for students to
goals. Do the materials include scaffolds (e.qg., 2 outof2 frer:/;o“rkoi ?:mil:?:sp;?]?lem'
guiding questions, graphic organizers) for .. oute y y y
students to set math learning goal(s) for found in the e-book, where
themselves? it is challenging to find.
Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 20
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The materials provide tools, guidance, and support for teachers

Criterion 2.3 :
Assessment to collect, interpret, and act on data about student progress
towards the Oklahoma Academic Standards.
Indicators Guiding Questions Score Comments
e Do materials support the usage of a The online assessments
variety of accommodations that allow the provide options for
student to demonstrate their knowledge, accommodations. Most
skills, and abilities? tasks are only presented
2g. The assessment materials offer with one option for solving
accommodations that allow students to e Do materials support the usage of a

them, thus limiting

d(_amonstrate thelr knowledge and skills variety of aqcommodatlons _that alte_r t_he 0 1 2 differentiation options.
without changing the content of the experience including alterations of timing,
assessment. setting, presentation, and response? 1 outof2

e Are students presented with assessment
tasks that have more than one method or
approach for solving?

2r. The materials provide explicit guidance for | ¢ Do materials include scoring guidance Support for teachers were
teachers to use evidence of student thinking (e.g., rubrics, anchors)? not found. Rubrics for
to assess their progress toward math interpreting student

. . . . . . 0 1 2
understanding and to adjust instruction e Does the guidance include support for responses were not found.
continually in ways that support and extend teachers to interpret student performance | O o2 Problems were either right
learning. and suggestions for follow-up? - or wrong

Rating Levels Sub-Total
Criterion 2.3 Summary Exemplifies Quality: 12 - 14 _
Approaching Quality: 8 - 11 7 |14 | Not Represent Quality

Not Representing Quality: 0-7
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Gateway 2 Rating Levels Gateway 2

Points Available Points Achieved
Exemplifies Quality: 32 - 40

Approaching Quality: 21 - 31 Not Representing
Not Representing Quality: 0 - 20

Gateway 2 Rating

Gateway 2 Comments

This product received a Gateway 2 rating of "not representing quality.” The content review team believes the Gateway 2 rating to
reflect accurately because the Savvas Trigonometry book addressed basic trigonometry problems with low depth of knowledge
expectations, thus not allowing for the full depth of the standards to be explored. The MAPS components of the expected standard of
instruction was not adequately addressed. A teacher using this product would not have all resources necessary to teach this course.
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Gateway 3: Teacher and Student Supports and Usability

gonometry +|—

Materials support teachers to fully utilize the curriculum and understand the skills and learning of their students.

To determine the Gateway rating, educators use evidence gathered from the instructional materials to score indicators related to each

criterion

d Materials must receive a score of Exemplifies Quality or Approaching Quality in Gateway 2 in order to be reviewed in

Gateway 3.

Gateway 3 Overview

The materials provide teachers with guidance to build their own knowledge and to give
all students extensive opportunities and support to explore key concepts.

Criterion Indicators Available Points
Criterion 3.1: Differentiation, Scaffolding, and Supports for All Learners
The materials give all students extensive opportunities and support to explore key 3a. - 3g. 10
concepts.
Criterion 3.2: Teacher Planning and Learning for Success with the Oklahoma
Academic Standards for Mathematics 3N, — 3k, 10

20
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Criterion 3.1
Differentiation, Scaffolding, and

SAVVAS .

LEARNING COMPANY
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support to explore key concepts.

The materials give all students extensive opportunities and

Supports for All Learners

Indicators Guiding Questions Score Comments
Are the sequencing of assignments
intentional in development (e.g.,
concrete before abstract, logical flow of
material)?
3a. The materials sequence math tasks in a h ial id bl d
way that is intentional and supports student Do t € materials provide problems an 0 1 2
learnin exercises that intentionally build
9. student background knowledge and out of 2
enable students to apply what they —
have learned in past lessons and grade
levels to develop proficiency in new
mathematics concepts?
Are the manipulatives or models
3b. Manipulatives or models both virtual and consistent representations of the
physical, are faithful, accurate, and appropriate mathematical objects?
representations of the mathematical objects 0 1 2
they represent and connected to a variety of Are the manipulatives or models
math tasks found in the materials. connected to a variety of math tasks ____outof2
found in the materials?
Do the materials maintain a consistent
2
3c. The materials are presented in an layout for each lesson Narrative
organized and visually stimulating way that . :
supports students in engaging thoughtfully Are the_representatlons anq models Evidence
with the subiect supportive of student learning and Only
ject. engagement without being visually
distracting?
Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 24
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Criterion 3.1 The materials give all students extensive opportunities and

Differentiation, Scaffolding, and

Supports for All Learners support to explore key concepts.

Indicators Guiding Questions Score Comments
3d. The materials incorporate a glossary, o
footnotes, recordings, graphics, and/or other Dlo the _mat?nals include fez’_[ures ((_e.g.,
features that aid students in using the ghossarlefo,l ootr;lotes_,drecog INgs, p:jctures, 0 1 2
materials to progress understanding of charts, ta_ es)_t at aid stu er_lts an
: teachers in using them effectively?
mathematical concepts. ____outof2
e Do the materials integrate tangible
and/or digital interactive tools,
manipulatives/objects, and/or dynamic
mathematics software in ways that
3e. The materials include opportunities for zggaﬂiséggggt;r:g r:l?thirrrt]atlcal actions
teachers to personalize learning for all it proces 5 PP 0 1 2
students. differentiation”
e Do the materials provide supporting —outof2
resources for teachers to adapt lessons
or activities based on student need and
experiences?
3f. Any digital materials are web-based and . . : :
compatible with multiple internet browsers ° Are d'?'tr‘?l matenalﬁ (elt_her mcludeld as
(e.g., Internet Explorer, Firefox, Google part of t efcorcrjl_pr_e Iens“_/e Imaterlas or
Chrome). In addition, materials are “platform %Zg_ggge% :n(;%g?ncgggg \l;v?:r)] multiole Narrative
neutral” (i.e., are compatible with multiple internet browsers? P P Evidence
operating systems and are not proprietary to '
?:81 est':glne dﬁfg&:gé:\?ﬂ:s“ow the use of e Are materials “platform neutral”?
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Criterion 3.1 The materials give all students extensive opportunities and

Differentiation, Scaffolding, and

Supports for All Learners support to explore key concepts.

Indicators Guiding Questions Score Comments

e Do the materials provide appropriate
supports, scaffolds, and/or
accommodations for all students,
including exceptional populations and
diverse learners (e.g., learners with
IEPS, heritage language learners,
multilingual learners, and gifted learners)
that will support their regular and active

A : -
3g. Materials provide teachers with strategies participation in learning mathematics? 0 1 2

for meeting the needs of a range of learners. e Do the materials provide opportunities

for teachers to use a variety of grouping
strategies for regular and intervention
instruction (e.qg., individual, small group,
whole group)? If the materials include
technology, it provides opportunities for
teachers and/or students to collaborate
with each other (e.g., websites,
discussion groups, webinars)?

____outof2

Rating Levels Sub-Total
Criterion 3.1 Summary Exemplifies Quality: 8 - 10
Approaching Quality: 6 - 7 NA /10 Did not proceed

Not Representing Quality: 0-5
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Criterion 3.2 : The materials provide teachers with guidance to build their
Teacher Planning and Learning

own knowledge and to give all students extensive

for Success with the Oklahoma .
opportunities and support to explore key concepts.

Academic Standards

Indicators Guiding Questions Score Comments
3h. The materials support teachers in planning
and delivering effective instruction by
prowdlng:_ . ) Are there embedded resources that explain
e Techniques to guide students . .
: . common misconceptions and how the
mathematical development (e.g., question teacher can navigate through,or leverage 0 1 2
stems, facilitation guides, suggestions for . V9 gn, ge,
) S the misconception to progress learner
differentiation). - out of 2
understanding? —
e Common student errors and
misconceptions with ways to identify and
address these errors and misconceptions.
e Are there overview sections and/or
*3i. The materials include a teacher’s edition annotations that contain narrative
that contains: information about the math content
e Full, adult-level explanations and examples and/or ancillary documents that will
of mathematics concepts in each lesson. assist the teacher in presenting the
e Ample and useful annotations. student material, understanding the
e Suggestions for how to present the content standards, and allowing for seamless 0 2 4
in the student edition and in any transitions of that knowledge of student
supplemental materials. learning? ___outof4
e Guidance for the use of embedded
technology to support and enhance e |f technology support is embedded, are
student learning (when applicable). there links that will enhance the learning
for all students?
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Indicators Guiding Questions Score Comments
e Are there chapter or lesson overviews
that explain the progression of the
3j. The materials include an outline and content and hOW.th'S specific course
justification of its contents, including: connects to previous and upcoming
e An explanation of the role of specific courses:
grade-level mathematics in the context | o 5 there clear documentation that aligns
of the overall mathematics curriculum standards to lessons, chapters, units,
for pre-kindergarten through high and/or topics?
school.
e Alist of lessons cross-referencing the e |Is there clear documentation that 0 1 2
academic standards addressed and provides estimated instructional time for
providing an estimated instructional lessons, chapters, units, and/or topics? ___outof2
time for each lesson, chapter, and unit
(i.e., pacing guide). e Do the materials contain an explanation
e Explanations of the instructional of the instructional approaches to the
approaches of the program and program?
identification of research-based , _
strategies used in the materials. e Do the materials contain
research-based strategies? Are these
strategies identified?
e Do the materials include strategies to
inform families about the mathematical
3k. The materials prOVide Strategies for program and how they can support
informing families about the mathematics student progress?
program and suggestions for how they can 0 1 2
help support student progress and e Do the materials contain suggestions for
achievement. how parents or caregivers can support ___outof2
student progress and achievement?
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Rating Levels Sub-Total
Criterion 3.2 Summary Exemplifies Quality: 8 - 10 _
Approaching Quality: 6 - 7 NA /10 | Did not proceed

Not Representing Quality: 0-5

Oklahoma State Department of Education Key: * = Priority Indicator. Most essential to a quality program. 29



6-12 Mathematics Instructional Material Evaluation Rubric: Trigonometry

§AQM¥MAMNSY Trigonometry E

Gateway 3
Points Achieved

Gateway 3
Points Available

Rating Levels

Gateway 3 Rating

Exemplifies Quality: 16 - 20
20 Approaching Quality: 11 - 15 NA Did not proceed
Not Representing Quality: 0 - 10
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	Titles of Materials: Trigonometry
	Grades Evaluated: High School 9th, 10th, 11th, 12th
	Publisher: Savvas Learning Company, LLC
	Reviewer: Statistics Math Content Review Team
	Comments0 1 2 out of 2: The materials support work with numbers and connecting numbers to various representations. As one example, connections between radians and degrees with real-world references were used.  



Other Examples:

a. In Chapter R, Lesson 4, the book expands rational numbers to complex fractions. 

b. In Chapter R, Lesson 5, roots are added to the complex fractions.

c. In Chapter 3, real numbers and degrees are expanded to include radians.

d. In Chapter 8, real numbers are expanded to include imaginary numbers and the polar form of imaginary numbers.
	Comments0 1 2 out of 2_2: The materials make algebraic connections as students progress through the content. There are multiple visual representations through the text to model the algebra. 



Example: 

a. Chapter R is a review of Pre-Algebra, Algebra I, and Algebra II concepts from the Algebraic Reasoning & Algebra strand and/or Functions strand.

b. Chapter 6 expands the concept of inverses to trigonometric functions. 

c. Chapter 6 expands solving equations to trigonometric functions and inverse trigonometric functions using graphing, factoring, and U substitution. 

d. Chapter 4 expands graphing trigonometric functions to include transformations.
	Comments0 1 2 out of 2_3: The materials use geometric relationships and spatial reasoning to support students learning of trigonometry. There are tasks that prompt recall of 2-dimensional objects within the unit circle and applications of triangles.  



Additionally: 

a. The book has all the standards from the Trigonometry strand in the Oklahoma Academic Standards for Precalculus. b. The book reviews some of the terminology from geometry and expands the circle concepts from geometry. 

c. We did not find material for the conic sections in the Oklahoma Academic Standards for Precalculus.
	Comments0 1 2 out of 2_4: The materials do not provide opportunities to use, apply or extend data and probability concepts. There is some modeling of mathematics through pictures, expressions, equations, and graphics, but they are not directly related to data collection or analysis. Most of the word problems require the students to use pictures, sketches, graphs, and equations to analyze and solve the situation. There are few opportunities for students to collect and organize data.  Most of the data was given to students already in a table format.
	Comments0 2 4 out of 4: The content within the materials supports the depth of learning needed for trigonometry. However, PC.T.1.1 is implied, but no mention of "standard position" is made. PC.T.1.5 is not found. Overall, most standards are addressed, but some are only included superficially.
	Comments0 1 2 out of 2_5: Most of the word problems had a topic that was covered by the word problem. It would meet the indicator better if it also included a career or field of study that the problem came from. 



**1f additional information is found in the gateway 1 comments area.
	Comments0 1 2 out of 2_6: The textbook content is appropriate for the length of the course. A pacing guide was not found.
	Comments0 1 2 out of 2_7: There are several places where the material relates trigonometric concepts to geometry concepts. Some of the standards using geometric concepts are used to introduce trigonometric components. In the graphing section, reference to Pre-algebra and Algebra I standards are used to create tables, plot points, and graph trigonometry functions.  Also, references to Algebra II standards are made when shifting trigonometry functions.
	Comments0 2 4 out of 4_2: The OAS standard on conic sections is missing from the textbook. There are not activities to support student engagement or interaction. The available materials are low level and do not span the full depth of knowledge needed to fully address the standards. 
	Comments0 1 2 out of 2_8: No evidence found. The skills were not integrated. Instruction is procedural rather than connecting more than one standard.
	Gateway 1 CommentsRow1: This product received a Gateway 1 rating of "approaching quality." The content review team believes the Gateway 1 rating to reflect accurately because the Savvas Trigonometry book addressed basic trigonometry problems, but it is lacking in high level depth of knowledge. Questions are targeted to one skill and lacked activities bridging multiple skills.



**1f: There are some connections to real world experiences within the lessons. One example found is for section 2.4 when discussing significant digits and how the answers are interpreted for real-world situations. Most examples provide in-depth procedural instructions. 




	Materials must receive a score of Exemplifies Quality or Approaching Quality in Gateway 1 in order to be reviewed in: Off
	Comments0 1 2 out of 2_9: The tasks focused more on procedural than connecting the overarching concepts. The problems were very straight-forward and routine. Problems designed to help students explain concepts, make connections, and explore further would have been preferred.
	Comments0 1 2 out of 2_10: The book provides a multitude of problems for student practice and problem solving procedures, but does not provide the opportunities to justify their choices or their work. 



The tasks and exercises are focused on procedural fluency rather than conceptual understanding that could be developed by justifying choices or explaining work. 
	Comments0 1 2 out of 2_11: Unable to find evidence of students asked to explain, describe or justify their reasoning. Text is focused on procedural skills and does not have students analyze other student work.
	Comments0 1 2 out of 2_12: The text attends to the language of mathematics, but has little opportunity for students to communicate mathematically. In the contextual questions, students are sometimes required to read through a mathematical description of a situation in order to answer the question.  Most of the mathematical vocabulary used is found in earlier courses, so there is limited expansion of vocabulary.
	Comments0 1 2 out of 2_13: The textbooks offered multiple ways to solve the problems. However, points were deducted because there were not opportunities for students to develop or show multiple ways of solving problems.  
	Comments0 1 2 out of 2_14: Students were not provided with opportunities to demonstrate their own justification and reasoning. Most of the questions were depth of knowledge (DOK) 1, which do not help develop perseverance or resilience skills. 
	Comments0 1 2 out of 2_15: Students are not asked to make predictions or explain with reasoning.  Questions involve single procedural concepts and do not allow students to develop higher order skills.
	Comments0 2 4 out of 4_3: The materials include lesson objectives but lacks connections to prior or future learning progressions. 
	Comments0 1 2 out of 2_16: The materials provide a single entry point through the activities introduced in the lesson. There are not a lot of problems allowing students to solve in multiple pathways (encouraged or shown). Activities for multiple strategies are not regularly embedded.
	Comments0 1 2 out of 2_17: There are multiple places where the relationship between a table, graph, and equation were demonstrated. The activities are straightforward (limited depth of knowledge) and provide few pathways to find different connections. The relationships of the equation and the multiple representations were not emphasized. There are not connections between concepts and contextual models.
	Comments0 1 2 out of 2_18: Questions did not allow for the creation of arguments (modeling mathematical dialogue). The verbal discussion points are missing. The teaching tips are a helpful resource.
	Comments0 1 2 out of 2_19: Most of the problems were very science focused and routine. The student-relevant questions offered a wide variety of problem contexts.
	Comments0 1 2 out of 2_20: The materials did not provide guidance for the teacher on how to use or differentiate "mymathlab" for the needs of the class. Materials did include formative assessments (ready to go PowerPoints and pre-made tests), but additional resources would be valuable.
	Comments0 1 2 out of 2_21: The guiding questions do not have students actually performing the task described. The feedback offered was quite generic. Exploratory exercises "coming soon" could not be evaluated. The e-book offered practice, but it was generic. The video links (working through examples) were a nice feature. Homework help is offered, but not much beyond procedural informaiton is included. 
	Comments0 2 4 out of 4_4: A test bank is available. A teacher would have to supplement the curriculum with additional material because students are not offered a variety of rigorous exercises. The standards assessed were not designated in the assessments.
	Comments0 1 2 out of 2_22: Scaffolded questions were not included. The student self-check and the e-book 

"you try it", provided the opportunity for students to rework a similar problem.  The "you try it" is only found in the e-book, where it is challenging to find. 
	Comments0 1 2 out of 2_23: The online assessments provide options for accommodations. Most tasks are only presented with one option for solving them, thus limiting differentiation options. 
	Comments0 1 2 out of 2_24: Support for teachers were not found. Rubrics for interpreting student responses were not found. Problems were either right or wrong.
	Gateway 2 CommentsRow1: This product received a Gateway 2 rating of "not representing quality." The content review team believes the Gateway 2 rating to reflect accurately because the Savvas Trigonometry book addressed basic trigonometry problems with low depth of knowledge expectations, thus not allowing for the full depth of the standards to be explored. The MAPS components of the expected standard of instruction was not adequately addressed. A teacher using this product would not have all resources necessary to teach this course.
	Materials must receive a score of Exemplifies Quality or Approaching Quality in Gateway 2 in order to be reviewed in: Off
	Comments0 1 2 out of 2_25: 
	Comments0 1 2 out of 2_26: 
	CommentsNarrative Evidence Only: 
	Comments0 1 2 out of 2_27: 
	Comments0 1 2 out of 2_28: 
	CommentsNarrative Evidence: 
	Comments0 1 2 out of 2_29: 
	Comments0 1 2 out of 2_30: 
	Comments0 2 4 out of 4_5: 
	Comments0 1 2 out of 2_31: 
	Comments0 1 2 out of 2_32: 
	R1: 
	1: Exemplifies Quality
	2: Approaching Quality

	R2: 
	1: Not Represent Quality
	2: Approaching Quality
	3: Not Represent Quality

	R3: 
	1: Did not proceed
	2: Did not proceed

	RFR: Not Represent Quality
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	1: 12
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